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Abstract 

ANALYZING GENDER STEREOTYPES IN ELEMENTARY SCHOOL ENGLISH 

TEXTBOOKS IN CHINA 

Ying Wang 

Under the Supervision of Dr. Dong Isbister 

Foreign language textbooks, one of the important tools for learning knowledge and culture, 

are essential for students in not only acquiring knowledge, but also learning socially accepted 

ideas and concepts, including gender awareness. Therefore, it is necessary to study foreign 

language textbooks from a gender perspective. Through a review of existing research literature, 

this seminar paper analyzes the English textbooks published by the Foreign Language Teaching 

and Research Press in China and explores their potential impacts of gender stereotypes and 

gender stereotypes on students’ perceptions, social attitudes, and interpersonal behaviors. The 

study will help English teachers in China to recognize possible negative impacts of this 

phenomenon, guide students to develop critical thinking skills, and cultivate their gender and 

cultural awareness. 
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Chapter I Introduction 

Textbooks are the major teaching resources with irreplaceable authority. Research suggests 

that they are among the most crucial factors for the cognition and worldview of the educated and 

convey knowledge while mirroring certain social and cultural values (Wen, 2023). In addition, 

while acquiring knowledge from textbooks, students also learn socially accepted ideas and 

concepts, which inevitably include consciousness of social factors, such as gender, race, ethnicity, 

class, and ability. Once constituted, stereotypes are perpetuated by a wide range of socio-

cognitive mechanisms, such as implicit learning, specific attentional, self-fulfilling prophecies, 

conventionalization, category assimilation, or attribution errors. They will have a considerable 

impact on students’ perception of stereotype-based norms, influence their social attitudes, 

interpersonal behaviors, and social interactions. For instance, the identification with a gender 

category at the individual level can exert prescriptive constrains on personal behavior, 

personality development, social identity, goal orientation, and value selection (Todor, 2010).  

This paper aims to examine gender stereotypes perpetuated in selected English textbooks in 

elementary school English education in China. It argues that textbooks play a crucial role in the 

education system, not only as the main instrument for teachers to teach language and knowledge, 

but also as an important agent of gender socialization.  

The paper adopts the method textbook analysis to help English teachers in China recognize 

gender stereotypes in New Standard English textbooks for elementary school students.  

The goal of this paper is to help raise awareness of gender stereotypes in teaching materials 

and develop students’ cultural competence and critical thinking skills in elementary school 

English learning and teaching. 
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Statement of the Problem 

 

International scholars and researchers have shown that gender stereotypes do exist in 

English textbooks for EFL students. This can easily affect students’ gender view and even their 

future career development and choices in a subtle way. Therefore, it is necessary to analyze 

gender stereotypes in English textbooks to help students develop cultural awareness pertinent to 

gender. More specifically, the following research questions need to be addressed: 

1. How is gender portrayed in EFL textbooks? 

2.  How do gender stereotypes in EFL textbooks affect students?  

3. How can elementary school English teachers help develop students’ critical thinking in 

response to gender stereotypes in EFL textbooks? 

Definition of Terms 

New Standard English: In 2001, Ministry of Education in China implemented the new national 

curriculum for compulsory education spanning from preschool to high school. In response to the 

curriculum change, Foreign Language Teaching and Research Press (FLTRP) and Macmillan 

Publishers edited and published New Standard English. There is a total of 12 volumes for 

elementary school students from grade one to grade six. Students study one volume per semester 

(Liu, 2015).  

The versions of English textbooks used in teaching English in elementary school in China 

vary from region to region. In addition to New Standard English, a series of textbooks published 

by the People’s Education Press or Oxford University Press in cooperation with Yilin Press., are 

adopted by some schools. There are also a few other versions of English teaching materials, such 

as Shanghai Education Version, Xiang Education Version, and Guangdong Education Version. 

These teaching materials are more widely used in their respective regions. 
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Gender: “Gender refers to the characteristics of women, men, girls and boys that are socially 

constructed” (World Health Organization. n.d.). It reflects differentiation of men and women 

through attributes (masculinities and femininities), norms, roles, and expectations. From a 

sociological point of view, gender is influenced by a variety of factors, rather than a biological 

category (Farrell, 2017, p. 24).  

Gender is often conceptualized as binary (girl/woman and boy/man), but there is 

considerable diversity in the way individuals and groups understand, experience, and express 

gender. As a social construct, gender varies from society as a whole and may change over time. 

Gender fluidity refers to the fact that a person’s gender expression or gender identity changes 

over time and can move between men and women or beyond the boundaries of the binary. 

Gender fluidity also reminds that gender is not just a reflection of biological characteristics, but 

also an individual's expression of his or her own identity (Sabra, 2020). 

In this paper, gender is discussed in the binary framework, because the English textbooks 

have limited diversity in gender identity. The readers may also notice sex (females and males) 

and gender (women and men) are used in the same paragraph or section, as if they were 

interchangeable terms, but they are not.  

Gender stereotypes: Gender stereotypes refer to beliefs or preconception about qualities, 

characteristics or behaviors that are associated with or expected of women and men. These 

stereotypes include the belief that women are naturally nurturing and caring, or the belief that 

women are inherently weak (OHCHR, 2014). 

Critical thinking: Critical thinking is a mode of thinking that involves in-depth questioning, 

careful analysis, clear interpretation, thorough evaluation, and rational judgment of what is heard, 

spoken, read, and written." The word “critical” is not pejorative, neither referring to finding fault 
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or always expressing a negative point of view. Instead, it refers to a comprehensive, positive way 

of thinking and the ability to clearly express and organize one’s thoughts. It can be used to 

evaluate, analyze, and assess information, ideas, and theories (Halpern, 1998, p.51). 

 

Purpose of the Study 

The purpose of this study is to identify and analyze gender stereotypes in English textbooks 

for Chinese elementary school students. It seeks to support English teachers in using the 

textbooks to help students develop cultural awareness of gender stereotypes while teaching the 

English language. It also helps students develop critical thinking skills.  

Significance of the Study 

Elementary school students are at an important stage in the socialization of gender norms 

and roles. As textbooks are one of the most authoritative teaching tools and resources, students 

are easily influenced by the gender perception embedded in textbook. If there are gender 

stereotypes in textbooks, it will affect students’ understanding of gender. In addition, it may 

affect students’ future career choice. Therefore, it is important to analyze gender stereotypes in 

textbooks and explore ways in which teachers can help students develop critical thinking skills 

while learning English. 

Delimitation of the Study 

This study does not examine all English textbooks for elementary school students in China. 

It will choose only one of the more widely used editions, namely, the New Standard English 

published by Foreign Language Teaching and Research Press (FLTRP) in collaboration with 

Macmillan Publishers (2001). Therefore, there are some limitations in this study. The paper does 

not analyze other editions of textbooks, hence the lack of comparison. In addition, this study only 
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examines the gender stereotypes that exists in English textbooks in some elementary schools in 

China and does not cover other versions of English textbooks adopted by many schools in China. 

Methodology 

This study will analyze gender stereotypes that exist in elementary school English textbooks 

used in China and aims to help students develop critical thinking skills and a better 

understanding of gender stereotypes. Analysis will focus on selected texts from the New 

Standard English published by Foreign Language Teaching and Research Press (FLTRP) and 

analyze gender stereotypes, both implicit and explicit, which exist in the texts.  
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Chapter II Review of Literature 

In recent years, there has been a growing awareness of gender equality in society, and the 

education community has also started to pay attention to gender-related issues in EFL teaching 

and learning. Education not only transfers knowledge, but also reflects the culture and current 

perceptions of society. Gender stereotypes in textbooks are a recognized social issue that not 

only affects the development of an individual’s self-perception but may also have a profound 

impact on the gender perception of society. Research on the presence of gender stereotypes in 

textbooks usually involves analyzing the content of textbooks from different perspectives, such 

as gender roles, gender representations, and gender biases. As a result, a growing amount of 

literature has investigated gender stereotypes in English textbooks for EFL students. 

Gender stereotype in EFL textbooks 

There has been an increasing research focus on gender issues in textbooks since the 1970’s. 

Research has studied the presence of implicit biases in textbooks and the imperative of solving 

these prejudices. Research by Britton and Lumpkin (1977) discussed how biases, stereotypes, 

and occupational role restrictions are present in textbooks and affect learners’ perceptions of 

gender. This implicit bias limits learners’ choices in lifestyles and careers, hence the importance 

of developing sensitivity to bias to correct existing inequalities and prepare children to enter 

society. 

Porreca (1984) summarized gender discrimination in English textbooks studying 15 

textbooks in the United States widely used and analyzed them from the following perspectives: 

the ratio of men to women in texts and illustrations; word order in structures containing pairs of 

both genders; the frequency of male and female nouns in occupational divisions; and adjectives 
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describing men and women of both genders. It was found that textbooks have a certain degree of 

gender bias in these areas. 

One study by Evans and Davies (2000) examined character features from 13 English 

textbooks in a table format, and the authors pioneered a study of the differences in gender 

representations in textbooks from a male perspective, and the analysis of the results showed that 

men were more often portrayed as competitive and argumentative. More focus was placed on the 

positive portrayal of men in the workplace. While women are more often portrayed as passive 

and affectionate. The authors also suggested that men in the textbooks are more bound by 

traditional standards than women. 

In recent years, many scholars have begun to examine the presence of gender stereotypes in 

textbooks. They have focused primarily on if there are fixed and biased perceptions of gender 

roles, and behaviors depicted in textbooks. 

Dong and Li (2023) analyzed articles on the topic from 1967-2022, which is the first 

bibliometric study of gender representation in Malaysia, Indonesia, Pakistan, Bangladesh, 

Australia, the United Kingdom, Japan, Sweden, Russia, and developing countries textbooks, and  

showed that gender representation in textbooks exists in the following disciplines: linguistics, 

history, physical education, social sciences, psychology, and mathematics. In addition, gender 

representation in textbooks has been studied in several countries or regions. For gender 

representation in textbooks, women, men, and LGBT+ people are the current focus of attention 

in the field, with most scholars conducting extensive research on women, accounting for about 

7% of the total. Men and LGBT+ have been studied less, with representations of the LGBT+ 

community taking up 3% of the total, appearing 21 times. In contrast, representation of men was 

1% of the total, appearing 10 times. 
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Impact of gender stereotypes in textbooks 

As education is an important foundation for social development, gender stereotypes in 

textbooks may affect students’ cognition and social behavior. Therefore, many scholars have 

further studied gender stereotypes and relations in textbooks and have examined and discussed 

the implications from a variety of perspectives. 

Gender stereotyping in textbooks exists in various countries, and by analyzing the use of 

language and expressions in the content of textbooks, Eulalia and Rommel (2020) concluded that 

gender inequality still exists and is more favorable to men. The author lists the effects of this 

phenomenon, as gender inequality leads to women facing fewer employment and career 

opportunities, thus limiting the potential of the labor market.  

The study conducted by Wang (2013) showed that the neglect of women and gender 

stereotyping in the textbooks have a negative impact on individual students. First, the lack of 

diversified women roles is not conducive to the establishment of women students’ subjectivity. 

The difference between men and women professional roles can affect women’s future career 

choices. At the same time, it can have a negative impact on women students’ self-esteem. This 

phenomenon not only negatively affects women, but the authors further point out that the 

depiction of men in textbooks, which mostly emphasizes men’s sense of responsibility and 

achievements, is not conducive to the release of men’s emotions and stress relief. 

Overcoming gender stereotypes in textbooks 

It has been suggested that interventions contribute to shape boys’ gender perceptions during 

the fluid period of developing gender identity (Bahana, 2005). To improve gender equality and 

empower all women and children, Visser (2021) investigated the value of a brief intervention. 

Through the gender equality intervention, the male elementary school children’s gender 
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perception was improved, boys’ awareness of equality in gender relations in gender relations was 

enhanced, and the boys showed significant positive attitudinal behaviors and changes in the areas 

of masculinity, emotional expression, respect, and violence. 

In attempts to avoid reinforcing stereotypes in textbooks, for example, textbooks often use 

the male pronoun “he” when gender is not specified. Barton and Sakwa (2012) suggested that in 

the classroom, teachers should not over-express their own views, but should guide students to 

think and form their own opinions. Teachers should provide guidance in high-level discussions 

on gender topics and avoid confusion or misinformation about students’ views. When textbooks 

are biased in terms of gender representation, teachers are expected to critically analyze the 

material and guide students to consider and discuss gender discrimination in the classroom in a 

professional manner. Teacher training and professional development programs that focus on 

gender discrimination need to actively challenge the gender bias in the materials they use and 

maintain a professional attitude. 

In order to reduce gender stereotyping in English textbooks, some scholars suggested that 

textbook editors should pay closer attention to the principle of gender equality, Wang (2021) 

pointed out that since the syllabus guides the content of textbooks, The content of the textbooks 

is guided by the syllabus, and every publication edits the textbooks according to the syllabus, but 

there is currently no gender related content in the syllabus. Curriculum standards for each subject 

should be developed, written, and reviewed by considering gender and gender stereotyping 

(Zhang, 2008). The results of these studies are instructive for textbook writing and teaching 

practice. 

Besides, from the perspective of the students themselves, it is also essential to develop 

critical thinking skills. Critical thinking can help students understand gender-related issues 
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profoundly, search for the reasons behind them, think out of the traditional mindset, and reflect 

on issues from different perspectives. As mentioned by Yan (2021), critical thinking is believed 

to broaden one’s horizons because it shapes a student’s mindset and helps them see things from 

different perspectives. When a person learns to think critically, instead of accepting the current 

situation, they will be open to opposing viewpoints and evaluate and consider it. However, 

according to Tosuncuoglu (2018), students have not achieved the desired level of critical 

thinking, which means that it is necessary for teachers to develop students’ critical thinking skills 

in their daily teaching. According to Li (2023) study, Chinese teachers have made progress in 

critical thinking and practice, and teachers’ knowledge of critical thinking focuses on cognitive 

skills that are subject specific. Yan (2021) also made suggestions on how to improve teachers’ 

critical thinking, in which teachers need to provide learning environments that enable learners to 

be autonomous and actively participate in their learning process. Teachers should also empower 

learners with skills that will facilitate the learning process, increase student creativity, and help 

learners become critical thinkers outside of the classroom. 
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Chapter III Conclusions and Recommendations 

1. Analysis of the Number of Gender Roles 

The object of this paper is to study New Standard English, a six-level primary EFL textbook 

series edited by Foreign Language Teaching and Research Press (FLTRP) in cooperation with 

Macmillan Company (2001). There are 12 textbooks, 10 modules in each textbook, and 20 texts 

in each textbook.  

The textbook is primarily used in some areas in Beijing, Tianjin, Guangxi, Shandong, and 

Hebei in China. This version of the textbook advocates a communicative approach to task-based 

teaching by focusing on motivation, emotion, and strategy development. It emphasizes cultural 

communication and the development of cross-cultural perspectives. The teaching topics, such as 

animals, sports, families, objects, and job, are relevant and appealing to students.  

The textbook has the following main characters: Lingling and Daming, who are Chinese 

students, and Amy and her little brother Sam, who have come from the U.K. There are two boys 

and two girls, respectively. In addition to the four students, Ms. Smart, the mother of Amy and 

Sam, appears frequently in the textbook. Ms. Smart is also the teacher of Lingling, Daming, Amy 

and Sam. Since the first-grade textbook is the students’ first exposure to the characters in the 

textbook, as an example from the first textbook of the FLTRP version, Ms. Smart appears six 

times in 20 lessons, including two times as a teacher and four times as Sam and Amy’s mom. 

Sam and Amy’s dad, on the other hand, appears only in the last two texts in the textbook and his 

name is never introduced.  

It can be concluded that the FLTRP version is biased in its frequency of gender roles. Ms. 

Smart appears more frequently as a mother, which demonstrates the positioning women as 

caregivers and echoes the stereotype of women’s roles in traditional family life.  
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2. Gender Stereotypes                   

In order to analyze gender stereotypes in English textbooks in elementary school, the 

paper selected the first to sixth grades of the FLTRP, which includes 240 lessons with text and 

illustrations.  

2.1 Family Role 

The proportion of family roles in English textbooks similarly reflects gender stereotypes. 

There are total of 24 texts on family topics in grades 1-6 of the FLTRP textbook, in which the 

female character Ms. Smart, the mother of Sam and Amy, appears 22 times and the father 

appears 8 times. This number indicates that in the FLTRP textbook, women play domestic roles, 

while men are less involved in family life. 

Sam and Amy’s dad is formally introduced by Mr. Smart in the first book of grade 

4(Module2 Unit2 Amy painted a picture.). He is shown for the first time as an image of cooking 

and wearing an apron. He is also shown in the illustration assisting Ms. Smart in Module2 

Unit1We’re making a cake and Module2 Unit2 I’m watching TV. The above two images of men 

doing household chores show the father’s participation and responsibility in family labor and 

labor education.  

Ms. Smart appears independently in 14 out of the 22 times in the text. She takes on 

domestic roles that include, 

 1. Doing chores (Module3 Unit1 Sam isn’t tidying his room; Module5 Unit1 It’s mine; 

Module10 Unit1 You should tidy your toys.),  

2. taking care of sick children (Module2 Unit1 I don’t like meat; Module3 Unit2 Are you 

doing your homework; Module2 Unit1 We’re making a cake; Module5 Unit1 Can I have an ice 

cream; Module7 Unit1 Have you got a headache?)  
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3. Cooking: wearing an apron to cook (Module3 Unit1 Sam isn’t tidying his room; Module3 

Unit2 Will we have breakfast at 7; Module7 Unit1 What’s the time?) 

 These are examples of gendered family roles. Women are responsible for all the family 

affairs, and men are hardly engaged in housework in the family. Most of the texts about the 

family theme appear independently of Ms. Smart, which demonstrates, in household division of 

labor, women are mostly engaged in the tedious, service-oriented work in the family. On the 

other hand, there is a disparity between the number of household chores performed by men and 

women in the family. Gender stereotypes in the text reflect inequality between men and women 

in family life in society. In family situations from textbooks, there is inequality between men and 

women in the division of household chores and decision making, which may convey to 

elementary school students the false value that men are superior, and women are responsible for 

household chores. This inequality may affect students’ gender perception, leading them to 

believe that there is a distinct division of responsibilities and roles between genders, limiting 

their space for development and freedom of choice. 

Therefore, this is still a problem in the English language teaching materials in elementary 

schools in China. 

2.2 Occupational Role 

Gender stereotypes also exist in terms of the roles that men and women play in their 

occupations. They include men as doctors and women as nurses. Another example can be found 

in the titles of the texts. In Unit 1 of Volume 1, one module reflects gender stereotypes, in which 

the proportion of women employed in high-level technical fields is much lower than that of men. 

The text in Unit1 also describes the occupations of Sam’s family. Sam tells his classmate 

Lingling that his mother is a teacher, and his father is a doctor. In Unit2, Daming also introduces 
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his parents’ occupations to his classmate. For example, his dad is a policeman, and his mom is a 

nurse.  

Throughout the twelve books of the FLTRP, the topic of occupation appears only three 

times, but men usually appear as doctors and policemen, while women are engaged in education 

or service industries, such as nurses and teachers. Displaying occupations in which men occupy 

higher social prestige tends to produce poor career orientation and gender cultural guidelines for 

students. 

The gender stereotypes in occupations in textbooks reflect gender biases and gender norms 

that exist in society. As mentioned above, men are portrayed in textbooks as leaders, scientists, 

or soldiers, while women are more likely to be portrayed in traditional gender roles like teachers, 

nurses, or housewives. This occupational stereotyping may affect elementary school students’ 

awareness of their future career choices, leading them to believe that certain occupations are only 

suitable for one gender and limiting their potential development opportunities. In addition to this, 

gender stereotypes portrayed and depicted in the textbooks affect the way girls and boys dress, 

play toys, and interact with peers or others. Girls tend to develop a quiet, cooperative, and 

submissive temperament from an early age. Conversely, boys are more likely to become creative, 

adventurous, and independent. This is not conducive to the overall development of students. 

Therefore, educators should help students recognize the importance of different genders in 

different occupations and encourage them to step out of the traditional gender framework and 

choose their preferred occupations. Education should be committed to breaking down gender 

stereotypes, promoting equality between men and women in occupational fields, and fostering 

students’ concepts and awareness of gender equality. 
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3. Suggestions for overcoming gender stereotypes  

Although there are still some unavoidable problems with the teaching materials, teachers on 

the front line can take some measures to avoid the negative impact of stereotypes in the teaching 

process. First, teachers can improve their own understanding of gender stereotypes and gender 

equality. Some teachers think that girls are inherently gentle, dependent, and introverted, 

whereas boys are sporty, masculine, and independent. This is not conducive to the future career 

direction and personality traits of students. Teachers should consider if there are manifestations 

of gender stereotypes in their teaching, avoid emphasizing the differences between genders in 

certain aspects in classroom teaching, and avoid as much as possible the use of discriminatory 

language and behavior. In the classroom, teachers are not expected to over express their own 

views, but to guide students to think and form their own perspectives. Teachers should provide 

guidance in discussions about gender issues and provide appropriate instruction to avoid 

confusion or misinformation about students’ perspectives. When textbooks are biased in terms of 

gender representation, teachers are encouraged to critically analyze the material and guide 

students to think about and discuss gender discrimination in the classroom in a professional and 

neutral manner. 

In addition, when learning about the topic of occupations, students will inevitably focus on 

the illustrations in the textbook. For example, when discovering and discussing the stereotypes of 

occupations in the textbook, students will notice that men are typically doctors and women are 

nurses. Teachers can guide students to think and question about it and relate it to real life. For 

example, there are many outstanding female doctors and male nurses, and students can be in any 

field of their interest in their future professional development.  
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When teachers ask questions in class, it is important to ask students related questions. Under 

the influence of stereotypes, teachers have different expectations of educational outcomes for 

male and female learners. Girls may be portrayed as stereotypical females due to the long-term 

effects of stereotypes in society, families, and textbooks. They may not be as confident as boys. 

Teachers can design materials diversely, use them creatively and flexibly, and guide students to 

positively recognize and critically evaluate the gender culture presented in English textbooks. 

Boys are encouraged to practice their language skills and explore their knowledge of the English 

language, and girls are encouraged to participate more in classroom activities. It also encourages 

positive co-activities and interactions between the two genders of students and promotes boys 

and girls to learn excellent qualities from each other. In English teaching, teachers can set up 

role-play sessions for language output in a family or real-life scenario in the role-play section of 

the language output and arrange for more boys to participate in household chores and girls to act 

as leaders, so as to break the stereotypes of the traditional gender culture and to encourage 

students to develop in a holistic way without any boundaries. 

Instead of learning from books, students can be guided by the teacher to discover and 

recognize the gender stereotypes present in the textbook. Under the guidance of the teacher, 

students will be granted the right to question gender stereotypes in the textbook, such as the 

number of occurrences of gender roles and occupations. In this process, students can develop 

critical thinking skills.  

Critical thinking plays a crucial role in the learning process of students. It can lead students 

to deepen their understanding by analyzing problems in depth and exploring their essence and 

origin. This mode of thinking encourages students to think beyond traditional thinking 

frameworks and to experiment with novel ideas and approaches. At the same time, critical 
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thinking helps students to examine problems from multiple perspectives and enhances their 

ability to reflect. 

Similarly, critical thinking is seen as a powerful tool for broadening horizons. It encourages 

students to see the world and solve problems from different perspectives by molding them to be 

open minded. When students have mastered critical thinking, they are no longer satisfied with 

accepting the status, but will be open to different perspectives, and will assess and consider them 

objectively and rationally. It is essential that students be able to analyze gender stereotypes from 

their own perspectives and through a critical lens to minimize impacts of gender stereotypes 

portrayed in EFL textbooks.  

Conclusion 

Many scholars have conducted profound research on the gender stereotypes in textbooks. 

Most of the studies have emphasized that textbooks have a certain degree of gender bias in 

several areas, across countries and areas, and in multiple disciplines. It has been found that 

gender stereotypes in textbooks affect students. At the social level, it may even affect economy, 

political system, and labor market of a country, thus hindering the progress of society. Some 

scholars have also proposed a series of measures and strategies to mitigate the negative impact. 

For example, through brief interventions to raise gender awareness and gender equality, and 

from the perspective of textbook editors, further reviewing and revising the content of textbooks 

to address gender stereotyping, and gender norms. From the perspective of teachers and students, 

it is important for teachers and educators to raise awareness of gender stereotypes in textbooks 

and to help students develop critical thinking skills so that they can proactively examine the 

gender stereotypes present in textbooks and question and challenge the stereotypes.  
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However, there are very few studies on Chinese elementary school English textbooks. The 

paper examined gender stereotypes in the New Standard English for elementary school students 

in China, aiming to help elementary school English teachers recognize this phenomenon and 

guide students to develop cultural awareness of gender stereotypes they study in their English 

classes and develop critical thinking skills.  

The examination of English textbooks in this paper demonstrated that the number of female 

characters was much larger than that of male characters, and that female characters tended to 

appear in the home, while male characters appeared in the company, or occurred as if they were 

in the office. In terms of family roles, women are mostly responsible for cooking, taking care of 

or educating, and playing with children. Men are rarely seen in domestic scenes, but there are 

examples of promoting this, such as male characters wearing aprons for cooking and watering 

flowers. Although the frequency of their presence is much lower, this detail is still worthy of 

recognition, which is conducive to the ability of male students to master household chores and 

other labor and establish the habit of sharing household chores and love of labor and guides the 

overall development of male students. 

In terms of occupational roles, men and women are often assigned specific roles and 

occupations. Men are often portrayed as having leadership skills and working in high technology 

or business fields, while women are more likely to be depicted as working in service, supportive 

or domestic roles, and this gendered role conveys a gender stereotype that certain occupations 

are more suitable for men and others are more suitable for women. The portrayal of such images 

may lead students to underestimate women’s occupational abilities and achievements, affecting 

their identification with and respect for women's occupational roles. Occupational bias of gender 

stereotypes in textbooks may also lead to unequal career opportunities. As students are 



 

 

19 

 

influenced by gender stereotypes in textbooks, they may believe that certain occupations are 

more suitable for men or women, thus creating bias in their career choices. This bias may lead to 

limited opportunities for females in certain career fields, while males may have easier access to 

certain career opportunities. 

In addition, many studies have shown that stereotypes in textbooks do not only exist in 

elementary school or in one textbook. This appears to be a problem that exists in many academic 

disciplines. In order to help students acquire correct gender concepts and understanding, teachers 

should consciously adopt strategies and methods to avoid gender discrimination in their teaching, 

correct the gender discrimination in teaching materials, help students form correct gender 

concepts, and cultivate a better understanding of gender. Teachers can apply diversified 

strategies and methods in the teaching process, emphasize gender equity education in daily 

teaching, and guide students to view problems independently from multiple perspectives. 

Teachers should also correct sexist issues in teaching materials and help students form 

correct gender concepts and develop critical thinking. Students mitigate the negative impact of 

gender stereotypes in textbooks by critically examining issues, challenging traditional notions of 

gender roles, and maintaining a critical attitude when exposed to any information related to 

gender. 

Although this paper examined the existence of gender stereotypes in textbooks and made 

pedagogical suggestions, there are still limitations. Firstly, in terms of the content of the study, it 

examined the most important text sections in textbooks and has not covered the activities and 

exercises sections at the end of the lesson. Secondly, in terms of the scope of the study, this study 

only represented the situation that exists in some Chinese elementary school English textbooks 

and has not covered other regions and stages in China, such as middle school and high school, 
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and only the one more widely used version, the Foreign Language Teaching and Research Press 

(FLTRP), was selected for analysis. 

All of the studies reviewed here supported the hypothesis that gender stereotypes in 

textbooks exist. Most of the studies have emphasized that textbooks have a certain degree of 

gender bias in several areas, across countries and areas, and in multiple disciplines. It has been 

found that gender stereotypes in textbooks affect students in general. At the social level, it may 

even affect economy, political system, and labor market of a country, thus hindering the progress 

of society. Some scholars have also proposed a series of measures and strategies to mitigate the 

negative impact. For example, through brief interventions to raise students’ awareness of gender 

stereotypes and gender equality, and from the perspective of textbook editors, further reviewing 

and revising the content of textbooks to address gender stereotyping, social behaviors and 

responsibilities of gender norms and gender roles portrayed in the textbooks. From the 

perspective of teachers and students, it is important for teachers and educators to raise awareness 

of gender stereotypes in textbooks and to help students develop critical thinking skills so that 

they can proactively examine the gender stereotypes present in textbooks and question and 

challenge those stereotypes.  
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