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Abstract

This study was a follow-up of an accelerated learning program
in the La Crosse City Public Schools. The purpose was to determine
the effect of an accelerated program on subsequent academic
achievement, educational and occupational aspirations,
extracurricular activities, and leadership positions.

The experimental group in this study consisted of 14 Central
High School seniors who were identified in first grade as being
intellectually gifted. These students participated in an
accelerated learning program which allowed them to complete the
content of first, second, and third grades during the first and
second grade school years and two summer sessions. They entered
fourth grade in September 1962, following the completion of
second grade.

Cemparisons were made between the experimental group and three
control groups. The first control group cornsisted of six juniors
who had been identified as gifted, but who did not participate in
the accelerated program. The sccond control group was 30 randomly
chosen seniors and the third was 30 randemly chosen juniors.

Data aenalyzed were scores on the Henmon-Nelson Tests of Mental
Abitity, scores on the lowa Tests of Educaticonal Develepment, and
cumulative grade point average. Additional scores on the criginal

Stanford-Binet Intelligence Scale were available for the accelerated

seniors and for the nonzcceleorated juniors. A questionnaire wes



constructed and administered to the students to obtain information

about extracurricular activities and leadership positions,
educational and occupational aspirations, attitudes toward school,
and educational problems.

Statistical tests on the data showed few differences betwecn
the accelerated seniors and the nonaccelerated juniors. Significant
differcnces were found between the Stanford-Binet and Henmon-Nelson
scores of the experimental group and the first control group. This
may reflect original aptitude differences rather than the effects
of the program.

Compariscon of the experimental group with the two random
sample control groups showed the experimental group to have
significantly higher scores on the Henmon-Nelson, cumulative grade
point average, and the [TED composite score.

The results of this study indicated that the program caused
no measurable differences in academic achievement, but it had no
adverse effects on the accelerated students. The program also
enabled the students to graduate from high scheol ons vear carlier

than if thcy had not been accelerated.
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Chapter |

Introduction and Objectives

Attempts to identify and offer special training to glifted
children have long existed. More than 2,300 vyears ago FPlato set
about determining ways of identifying those children who had the
ability to be trained for leadership of the Greek state. (Henry,
1950, p. 259)

The earliest use of special educaticnal techniques for gifted
children in the United States occurred in 18667, when
William T. Harris introduced into the public school system of

St. Louis, Missouri a flexible promotional system. This system

[ |

allowed talented students to 'accelerate' their pace in school and
eliminated the need for them to be slowed down in the traditional
educational program. (Henry, 1950, p. 260) Although the trends
toward special education for the gifted fluctuated, intcrest began
to increase fo]]owing World Mar 1. A high point was reached in
the 1850's, with the drive to educate superior students being, in
large part, & result of United States competition with the
Soviet Union. This competition in the fields of science and
space exploration followed the Taunching of the Soviet carth

satellite, Sputnik. (Dabaan, 1953, o. 60) Dunlap has stated that

[g)

education's responsibility to meet the necds of the superior and

gifted student Is no longer 2 debatable issue.  (Dunlap, 1955)



Definition of Terms

in this paper the term "“intellectualiy gifted students' is
used to indicate those students identificd as having a mental age
of at least two years more than their chronological age and a
grade achicvement of at least two years more than their grade

placement.

i t

The terms ''accelerated learning program' and "acceleration'
are used interchangeably to indicate an educational method of
challenging intellectually gifted students. Generally, accelcration
provides additional material to be learned at a more rapid rate
which allows the students to complete the thirteen years of public
school education in twelve years. A more advanced curriculum and
a greater varicty of learning opportunitices than those usually
found in the reqgular classroom are also included. (Cruickshank and
Johnson, 1967, p. 167)
Problem

An accelerated program involves learning at a faster rate.
This faster rate cf lecarning causes the participating students to
be younger than their classmates. Grade-skipping and the resulting
age differcences of accelersted and nonaccelerated students must be
evaluated (f their effects on such variables as achicvement,
extracurricular activities, lcadersiiip roles, and future aspirations

of studenis are to be known. The general objective of this paper

is to evaluate the effect of an accelerated learning proaram in the



primary clementary grades on subsequent academic achievement in

high school.

Specific Objectives

This paper satisfies the nced for a follow-up study of an
accclerated learning program in the La Crosse City Public Schools.
In the spring of 1961, a group of first grade students at Hogan
Elementary School was identified as being intellectually gifted.
This identification process began with the building principal's
recommendation and the classroom teacher's evaluation. Group and
individual intelligence and achievement tests formed the objective
basis for identification. Those students, who had parental
permission, participated in an accelerated learning program which

o

allowed them to complete the content material of first, second,

and third grades during the first and second grade school years and

two summer sessions. This procedure allowed them to advance to
the fourth grade in September of 1962 following the completion of
second grade. The effects of this acceleration program had not
bzen evaluated prior to this study.

This study compared the accelerated group with three control

groups which were appropriately matched for age and grade placement.

The specific objectives of the stuady were:
1. To determine whether a statistically reliable dif
existed between the level of academic achievement of the students

=3 1

in the cccelerated group and the students in the three control groups.



2. To determine if the group of accelerated students and

the students in the control groups had similar educational and
occupational aspirations.

3. To determine if the group of accelerated students and the
students in the control groups pa}ticipated in similar

extraecurricular activities and if they held similar lcadership

positions.



Chapter 11
Review of the Literature

Research on the practice of academic acceleration is both
extensive and varied. One of the most ambitious investigations
of intellectually gifted individuals was that of Terman (1926)
at Stanford University. In 1921, Terman and his colleagues
undertook a search to find 500 to 1,000 gifted individuals using
age-grade status and intelligence test scores as the criteria for
selection. {p. 5) They found that on the basis of age-grade
status 65% of the gifted children were accelerated in their school
progress. (p. 253) Further investigation showed that the average
gifted child between the ages of three and 13 years was accelerated
in his achicvement. This acceleration was equal to 14% of his age.
The amount of acceleration increased with age. This meant that
the mean difference between chronological age and mental age in
the first grade was 2.3 years while the difference was ncarly five
years in the fifth grade. (p. 285) The results of this study
showed that gifted children did school work of supecrior quality and
that they scored higher in all areas of achievement than did the
control groups. {(p. 305)

A two year follow-up of the Terman study indicated that those
students who had skipped a grade in school showed a less positive
attitude toward schocl than those who had not skipped a grade. It
also showed that the ¢roup who skipped a grade had improved theis

20)
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ty to apply thamselves to school work. (g



Successive follow-ups of this study (Terman and Ogden,

1947) compared the asccelerated students with nonaccelerated

students in childhood intelligence, adult intelligence, achievement,
mental and social adjustment, age at puberty, and scholastic record
in high school. These follow-up studies showed that the accelerated
individuals were equal to or superior to the nonaccelerated

students in all measures obtained. Although a child's school
achievement paralleled his mental age, many of the subjects lacked
motivation for school work and failed to develop the qualities
necessary to allow their success in college. Terman concluded that
since the risk of social and personal maladjustment is not great,
academic acceleration is a feasible educational program for many
gifted children. (p. 280)

Advantages of Achievement

Some authors have presented arguments opposing acceleration
and claiming that it is more harmful than helpful, but the research
has demcnstrated that accelerated learning programs are a
satisfactory way of challenging gifted students. (Goldberg, 1965,
p. 41) Proponents of acceleration (Pressey, 1962; Wilson, 1951)

claimed that it saves time and allows the ¢gifted to add productive

working years to their careers. Pressey argued that acceleration

@

is the best educational program for the gifted because those
finishing their education at a young age are more successtul. The
g g

nal experiences available with
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accelerstion makes higheor scores on measures o intclligence &



possibility. Misfortunes such as lack of subject matter and common
understandings, danger to health, and social maladjustment have
occurred among accelerated students. These same misfortunes have
also occurred among nonaccelerated students.

Additional benefits of acceleration programs were cited by
the National Education Association (1960). These advantages
included; educational challenges which are equal to the child's
ability, completion of school in a shorter time so that they reduce
educational costs and increase their productive work during the
peak of their creativity, and stimulation of the students to do
more work. DeHaan (1963) has stated that other desirable effects
of acceleration are; the accelerated students become intrinsically
motivated to excel, the students of the regular classroom benefit
becausc they are given an incentive to achieve and much material
can be adapted to their educational needs, teachers are challenged,
the morale of the school is improved and a tradition of excellence
is developed, and the schocl is able to produce better educatcd

citizens for the community.

Effects on Academic Achievemsnt at the Elementary Level

The effect of acceleration on the child's academic achievement
in the school years following the acceleration program has been of
great interest to educetors. A progran in Racine, Wisconsin

(Klausmeicr and Ripple, 1962) accelerated gifted seceond grade

£ H
l

students into the

ourtihi grade following a Tive week summer session.



These accelerated students were compared with nonaccelerated

students during the fourth grade. The results showed the only
negative effect to be relatively lower peer acceptance among the
accelerated boys. A follow-up of this program (Klausmeier,
1963) at the end of the fifth grade year showed that in the areas
of intellectual and psychomotor skills and in adjustment the
accelerants were equal to or had surpassed the students in the
control groups of students with average ability and students of
superior ability who were younger than the median age for the
arade. The accelerants scored significantly lower than superior
students who were older than the median age in Word Knowledge,
Language Total, and Handwriting Lewibility. This appeared to be
a temporary situation since the accelerants had not had as much
time to develop thease particular skills.

Miller (1957) found that of the children she studied who
were young fTor their grade placement 80% of the kindergarten
children were average or superior in their reading readiness. The

young students in the first grade all had average or superior

[0g)
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reading ability. found that, when tested in the fifth grade
100% of the children who had been admitted to kindergarten at a
young age woere average or above in academic achievement. The study
also showed that 9h% of the students in the fifth grade, who were
yourig for that grade due to some other type of acceleration,

scored average or above in zcsdemic achievement. The young

students vare ranked high in teacher ratings of maturity.



Effects of Acceleration on Academic Achievement at the Secondary Level

A program in a school system in New York (Rusch and Clark,
1963) which provided enrichment along with acceleration showed that
fourth grade students could be ready for ninth grade in three years
instead of the usual four years.4 The Intelligent Quotient of the
students selected ranged from 111 to 137 points. At the end of
the experiment the group scored as well as or better than the
control group matched for age, ability, and achicvement and a
matched group which was one year older and a year above in
achievement in reading and arithmetic.

Achievement of gifted students in New York City who completed
junior high school in two rather than threce vears was found to be
significantly higher than ncnaccelerated students in mathematics,
science, social studies, work-study skills, and creative expression
in language arts. (Justman, 1954) Wilkins (1925) reported that
high school stucents who had been accelerated In elementary school
achieved more satisfactorily than the average. He found that 28%
of the accelerants ranked in the top 20th of the class and that
70% ranked in the top fourth of the class. The accelerated students
ranked approximately 20 percentile points above the average in
the graduating class.

A progrem in the Los Angeles City Schools (Mirman, 1962)

found that accelerated high school students preferred more

fing cccupaticns than did the nonaccelerated

studonts. Perticipation in schucl cotivities and ratings in



leadership were similar for the two groups. Little difference
was found in reading interests or the types of studics preferrecd.
The accelerated students felt that acceleration generally had not
been harmful to them and that it had in many cases been beneficial
to them academically.
Sammary

The data provided by most of the rescarch on accelerated
learning programs lecds to the conclusion that accelerated programs
are not harmful to gifted students. No conclusive evidence exists
to show that acceleration is detrimental to academic achievement.
Conversely, many investigators have found that younger students do
better scholastically than the older students in the same grade.
Acceleration of qualified students appcars to be an adequate program

for allowing students to gain a maximum educational cxperiance.



Chapter [

Method

Site of the Study

The subjects of this study were students at La Crosse Central
High School, a three year public‘educationa] institution with an
enrollment of 1,600 students. The school provides a curriculum
in Industrial Arts, Home Economics, or Business for those students
with post-graduation plans which do nct include college. It
also offers a general college preparatory course in addition to

college preparatory courses in the areas of science and

3
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mathematics, industrial arts, home economics, and busi
education.

The sample used in this study consisted of 80 juniors and
seniors at Central High School. The 46 girls and 34 boys included
in the study ranged in age from 16 years, 2 months to 19 vears,

L months. Four groups of subjects were used.

1. The experimental group consisted of 14 students who had
been identified as being academically gifted in 1961 when they
were in fivrst grade. They participated in a program of academic
acceleration which allowed them to complete the second, third, and
fourth grades in two academic years and two summer scssions. At
the time of this study twelve of these students were seniors and

two of them were juniors.



2. The first control group consisted of six students who

were identified as gifted in 1961, but who did not participate

in the acceleration program. The parents of this group, for
various reasons, did not choose for them to be accelerated. This
first control group had many of the same characteristics as the
experimental group, including the same school entry date into
kindergarten, similar mental maturity, as measured by the tests
given in 1961, and similar social maturity, as indicated by the
classroom teacher and building principal at that time.

3. The second control group consisted of 30 randomly chosen
seniors. This group had the same grade placement as the
experimental group, but their school entry date was one year
earlier.

L. The third control group consisted of 30 randomly chosen
juniors. This group, tco, had the same school entry date as
the experimental group.

Measuring Instruments

In this study, deta were collected on {ive measuring instrumsnte.
These were: The Stanford~Binet Intelligence Scale, Form L-M;
The Henmon-Helson Tests of HMental Ability; The lowa Tests of

Educational Develepmont; cumulative grade point average; and a

1. The Stanford-Binet Intelliaence Scale, 1960 Revisicon,

Form L-M: The 1960 Revision of the Stanford-Binet Intelligence



Scale is an incorporation of the most discriminative subtests of

the L and M forms of the 1937 Revision.

Standardization subjects for the 1937 scale were 3,184
native-born whites who were equally divided between the sexes at
each age level. ltem selections included in the 1960 scale were
based on a group of 4 4398 subjects.

Three sources of validity are present for the 1960 scale.
First, items chosen according to mental age on the 1937 scale
assures that the same thing is being measured in both scales.
Secondly, data indicate that a reqular increase in mental age for
successive chronological ages exists. Internal consistency is
provided for since items were included in the scale on the basis of
correlation with the total score. The mean biserial correlation
of the subtests of the 1960 scale is .66.

Reliability on Form L-M is high because the biserial
correlations between the subtest scores and thc total score are
high. (Terman, 1962)

The Stanford-Binet Intelligence Scale, fcr the purposes of
this study, was the instrument used in the original identification
process of gifted students. Scores on this test were available only
for the students identiTied for the program of acceleration.

N

2. The Fenmon-Nelson Tests of Mental Abl ity: The Henmon-Nelson

Revision is a battery of croupn tests uscd to measure aspects of

mental ability naeded for success in schoel and in other activities
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outside of school. Standardization of the present revicion was
cone on a cross-section of the United States in various
geographical regions and in both large and small schools. Content
validity was obtained by comparison with other tests of mental
ability. Comparison of the Henmon-Nelson Revision with the

California Test of Mental Maturity done in a study in Milwaukee,

Wisconsin resulted in a correlation coefficient of .750 on 1.Q.
(Lamke and Nelson, 1957, p 10)

Concurrent validity of the Henmon-Nelson Revision is measured
through a correlation with the critcrion measures of grades and
achicvement test scores. In several studies done by the authors
the correlation coefficients were high. (Lamke and Nelson, 1957,
p. 10)

Composite scores from the Henmon-Nelson Tests of Mental
Ability were used in this study to indicate the present ability
levels of the groups included.

3. The lowa Tests of Educational Development (ITED): The

]

ITED is a group test given to measure academic achievement in
English, mathematics, natural sciences, and social studics at the
sccondary level. It was standardized on a samplc of 148 550

pupils from L€ states. The authors of this test hove not attempted
to ecsteblish a quantitative measure of validity, but have stated

I
1

that a common sense evaluation of it is superior. (Science

fates, 194
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The reliability coefficient of the eight subtests comprising
the composite score is .91 for the students in a single grade of
a single school. (SRA, 1949, p. 19) The purpose of including the
[TED data was to provide an objective, standardized measure of
academic achicvement which allowed comparison of the groups in
the study.

L. Cumulative Grade Point Average (GPA): The GPA of each

student was calculated through the first semester of the 1871-1972
school year. Cumulative GPA was used to compare the academic
achievement of the four groups of the study.

The GPA at the end of their junior year was also calculated
for the accelerated group. These grade point averages were used
to provide a more appropriate comparison of academic achievement
between the experimental group and contrel group 1, the

nonaccelerated gifted students.

5. Questionnaire completed by the subjects: A questiocnnaire

with a forced-choice format was devised to collect data from the
subjects. (see Appendix A) The questionnaire was divided into
three areas including:
a. Infurmation about extracurricular activities which
the students had participated in and the leadership
positions they had held.

al

b. Information about the subjccts' future educatior

and occupational aspiretions and plans.

\Sat



c. Information about the students' attitudes toward

school and the educational problems which they
may have encountered.

The questionnaire was administered to the students in the
Guidance Office at Central High School during the fourth weck of
the second semester of the 1971-1972 school year. Seventy-seven
of the 80 students involved in the study responded to the
questionnaire. Thic represerted 96% of the total group in the

study.



Results

Comparisons between each pair of groups were made on all
measures, except the questionnaire, by computing t tests on the
mean scores. This data is shown in Tables | through 6.

The only significant differences found between the accelerated
seniors and the nonaccelerated juniors {(Tatle 1) were in the
Stanford-Binet Intelligence Scale and the Henmon-Nelson Tests of
Mental Ability. The experimental group obtained a mean score of
141.79 on the Stanford-Binet and the nonaccelerated group obtained
a mean score of 135.17 (t = 1.834, p < .05). The mean
Henmon-Nelson score for the experimental group was 120.43 and for

the first control group was 113.80 (t = -1.755, p < .05). No

\un

significant differences were found among the mean scores of
subtests of the lowa Tests of Educational Development or cumulative
grade point average for either the senior year or the junior

year level.

Scores on the Stanford-Binet and the Henmcn-Nelson appcared to
have no rank relationship. The Spearman rank order corrclation
coefficient between the Stanford-Binet scores and the Henmon-Nelson
scores of the experimental group combined with the first control
group was +.29. The correlation was found to be insignificant
(t = 1.25, p > .05). This su

jgests that the individuals within

i
o

these (wo groups have changed reletive positions in measures of



Table |

Comparison of the Mean Scores of Accelerated Seniors (E)
with the Mean Scores of Nonaccelerated Juniors (C-1)

Measure Mean E Mean C-1 t Score Probability
1861 Stanford-Binet 141.7¢9 135.17 1.834 p < .05
Henmon~-Nelson 120.43 113.80 1.755 p < .05
ITED Standard Sceres
Basic Soccial Concepts 21.00 20.50 0.405 NS
3ackground in Natural Science 21.21 22.67 -0.0L7 NS
Correctness in Expressicn 20.36 9.67 0.499 NS
Quantitative Thinking 20.00 21.33 -0.585 MS
Reading - Social Studies 21.50 19.00 1.205 NS
Reading - Natural Science 23.64 23.50 0.077 NS
Peading - Literatures 21.36 19.33 0.919 NS
Reading Average 2214 20.50 1.09 NS
General Vocabulary 22.64 21.67 0.518 NS
Composite Score 22.93 22.17 0.506 NS
Cumulative Grade Point Average 2.77 2.85 -0.336 NS
Junior Level Grade Point Average 2.78 2.85 -0.323 NS

3l




mental ability from the Stanford-Binet results to the

Henmon-Nelson results. For example, the individual who scored
highest on the Stanford-Binet ranked twelfth on the Henmon-HNelson.
Measures of mental ability that the students obtained on the
Henmon-Nelson appeared to be lower than those obtained on the
Stanford-Binet. A correlated means t test comparing the scores
indicated that the mean score of the Henmon-Nelson was
significantly lower than the mean score of the Stanford-Binet
(t = 10.389, p < .001).
The comparison of the accelerated group and the random
T

able 2) indicated a significant diffecrence in

sample seniors (
the mean scores on the Hemon-Nelson Tests of Mental Ability.

The mean Henmon-Nelson score for the experimental group was
120.43 and for the second control group it was 106.60

(t = -3.717, p < .05). The experimental group did score
significantly higher than the second control group on several
subtests of the lowa Tests of Educational Development. The mean
ITED composite score for the experimental group waes 22.33 and

15.43 for the group of random sample seniors (t = -2.277, p < .05).

%2}

Cunulative grade point average was also significantly higher for
the experimental group when compared to the second contral group.
The accelerated group scored significantly higher in all

measures than did the random sample juniors (Table 3).  The

Henmon-tlelson mean score for the experimental group was 120.43 and



Table 2
Comparison of the Mean Scores of Accelerated Seniors (E)
with the Mean Scores of Random Sample Seniors (C-2)

Moasure tHean E Mean C-2 t Score Probanility
Henmon-iNelson 120.43 106.60 3.717 p < .05
ITED Standard Scores
Sasic Social Concepts 21.00 18.23 1.858 p < .05
Background in Natural Science 21.21 19.53 1.013 NS
Correctness in Expression 20.36 16.37 3.289 p < .05
Quantitetive Thirking 20.00 17.23 1.552 NS
Rezding - Social Studies 21.590 18.77 ].561 NS
Reacding - Nstural Scisnce 23.64 19.73 2.291 p < .05
Reading - Literature 21.36 18.27 1,749 p < .05
Rezding Average 22,14 18.97 2.056 p < .05
General Vocabulary 22.64 18.87 2.686 p < .05
Compesite Score 22.93 19.43 2.277 p < .05
Cumulative Grade Point Average 2.77 2.31 2.754 p < .05

0¢




Table 3

Comparison of the Mean Scores of Accelerated Seniors (E)
with the Mean Scores cf Random Sample Juniors {C-3)

Measure Mean E Mean -3 t Score Probability

Henmon-Nalson 120.43 104,37 5.743 p < .05

{TED Standard Scores

Basic Social Concepts 21.00 16.30 3.069 p < .05
Dackground in MNatural Science 21.21 16.67 2. 41k p < .05
Correctness in Expression 20.36 15.83 3.200 p < .05
Quantitative Tninking 20.00 15.70 2.317 p < .05
Reading - Social Studies 21.50 16.10 3.170 p < .05
Reading - Natural Science 23.64 13.00 3.336 p < .05
Reacding - Literature 21.36 15. 40 3.673 p < .05
Reading Averace 2214 16.50 3.815 p < .05
General Vocabulary 22 .64 18.10 3.019 p < .05
Composite Score 22.93 17.33 3,74k p < .05
Curmulative Grade Point Averace 2.77 2.29 2.774h p < .05

17
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for the third control group 104.37 (t = -5.743, p < .05). In
achicvement, the mecan composite score on the [TED was 22.93 for
the experimental group and 17.33 for the group of random sample

juniors (t = -3.774, p < .05). Cumulative grade point aver

a3}

ge
for the experimental group was 2.77 and for the third control
group it was 2.29 (t = -2.774, p < .05).

Comparison of the nonaccelerated juniors with the random
sample seniors (Table 4) showed a significant difference in
cumulative grade point averages. The mean cumulative GPA of the
first group was 2.85 and for the sccond group it was 2.3
(t = 2.413, p < .05).

The mean Henmon-Helson score of the nonaccelerated juniors
was significantly higher than that of the random sample juniors.
The mean scores on that test were 113.80 for the nonaccelerated
juniors and 104.37 for the random sample juniors (t = -2.314,
p < .05). Several of the mecan ITED subtest scores (Table 5) of
the first control group were significantly higher than those of
the third contrel group. Mean cumulative grade point average of
the nonaccelerated juniors was 2.85 and of the random sample juniors
was 2.29 (t = 2.373, p < .05).

Few significant differences were found between the random
sample seniors and the random sample juniors (Table 6).

A general tabulation of the responses to each item on the

gquestionnaire wins made. Chi square analysis of this data was done



Table &

Scores of Nonaccelerated Juniors (C-1)
s of Random Sample Seniors (C-2)

Measure Mean C-1 Mean £-2 t Score Probability
Henmon-Nelson 1132.80 106.60 1.300 NS
ITED Standard Scores
Basic Social Concepts 20.50 18.23 1.024 NS
Background in Natural Science 22.67 15.53 1.108 NS
Correctness in Expression 19.67 16.37 1.249 NS
Quantitative Thinking 21.33 17.23 1.737 p < .05
Reading -~ Sociel Studies 19.00 16.77 0.0%6 NS
Reading Natural Science 23.50 19.753 1,498 NS
Reading - Literature 19.33 18.27 0.33%9 NS
Reading Average 20.50 18.97 C.67 NS
Gereral Vocebulary 21.67 18.87 1.374 NS
Composite Score 22.17 19,43 1.139 NS
Cumulative Grade Point Average 2.85 2.31 2. 413 p < .05
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Table 5

Comparison of the Mean Scores of Nonaccelerated Juniors (C-1)
with the Mean Scores of Random Sample Juniors (C-3)

Measure Mean C~] Mean C-3 t Score Probability

Henmon-“elson 113.80 104,37 2.314 p < .05

ITED Standard Scores

Sasic Social Concepts 20.50 16.30 1.8L42 p < .05
Background in Natural Science 22.67 16,67 2.005 p < .05
Correctness in Expression 19.67 15.83 1.534 NS
Quantitetive Thinking 21.33 15.70 2.263 p < .05
Reading - Social Studies 19.00 16.10 1.227 NS
Reading - hNetural Science 23.50 18.00 2.207 p < .05
Reading - Literature 19.33 15.40 1.559 NS
Reading Average 20.50 16.50 1.845 p < .05
General Vocabulary 21.67 18.10 1.622 NS
Composite Score 22.17 17.33 2.162 p < .05
Cumulative Grade Point Average 2.85 2.29 2.373 p < .05

nZ




Table 6

Comparison of the Mean Scores of Random Sample Seniors (C-2)
with the Mean Scores of Random Sample Juniocrs (C-3)

Measure Mean C-2 Mean C-3 t Scere Preobability

e

Henmon-Nelson 106.60 104.37 0.770 NS

[TED Standarc Scores

Basic Social Concepts 16.23 16.30 1.40) NS
Background in Natural Science 1¢.63 16.67 1,855 p < .05
Correctness in Expression 16.37 15.83 0.507 NS
Quantitetive Thinking 17.23 15.70 1.029 NS
Re - Social Studies 18.77 16,10 1.815 p < .05
Re - MNatural Science 12.73 18.00 1.154 NS
Reading - Literature 18.27 15.40 1.206 p < .05
Reading Average 16.9 16.50 1.827 p < .05
General Vocabuiary 16.87 18.10 0.616 NS
Cemposite Scere 19.43 17.33 1.538 NS
Cumulative Grade Point Average 2.31 2.29 0.i9! NS
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to determine which responses of each group were significantly
different from those of the other groups. Where chi square (x?)
is reported in this paper, probability in each case is less

than .05.

The groups responded differeﬁt?y from one another on only a
few guestions. Question six indicated that the members of the
accelerated group and the nonaccelerated juniors participated more
often in activities such as athletics and clubs than did the
random sample juniors. Chi square values for these comparisons
were 14.812 and 9.387 respectively. The nonaccelerated juniors also
participated in musical, dramatic, and publication activities more
often than the random sample juniors (Question seven; x° = 4.371).
Significantly more random sample Jjuniors than nonaccelerated
juniors expressed the desire to have participated in

extracurricular zctivities if they had not participated (Question

eleven; x% = 19.465). The random sample juniors also expressed

this desire more often than the random sample seniors (Question
eleven; x° = 10.730).

Educational pians of the experimental group and the Tirst
control group, as indicated in question twelve, included a bachelor's
degree or master's degree more often than did the plans of the
random sample juniors. Chi square values for these two comparisons

vere 15.747 and 10,845 respectively. More of the experimental group

—

than random samplc juniors indicated that a sccondary leval teech
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had the most influence on their choice of post high school plans
(Question sixteen; x2 = 16.042). A secondary level teacher had

more influence on the post high school plans of the random sample
seniors than the plans of the random sample juniors (Question
sixtecn; x% = 36.050). Question twenty-two which asked the

students to rate the difficulty of their high school education
showed that more of the experimental group than of the random sample

n

juniors stated it was "'a little too easy' (x? = B8.515).

No differences were found in other questions, but some
interesting patterns vere observed. None of the members of the
experimental or first control group indicated that they had
participated most often in organizations for scholarship, but one
individual in each of the random sample groups indicated this
(Question six). No one, in either the experimental or first control
group, had held a class office in high school (Question ten).

The response of 50% of the accelerated students to question
thirty-one was that the ideal age to graduate from high school is
eightcen years of age. Fifty per cent of this samc group stated
in question thirty-three that age was the personal characteristic
lecast helpful to them. Only one-fourth of the random sample seniors
stated this.

Approximately half of the members of each of the groups
indicated that they had been successful in the past and had

- . ot . n L . . . Co. AY - ~ . Lo
accomplished what they wanted (Question thirty-five). The majority



of the students in each group Indicated in question thirty-six
that they looked forward to the future with optimism.

Question thirty-seven reflected the students' attitudes about
their occeleration. Fifty per cent stated it had been helpful
and 21% indicated it had been harmful to them. None of them had
ever repeated a subject in high school (Question thirty-nine), but
two of them had repeated a grade in elementary school or high

school (Question thirty-eight).
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Chapter V

Summary and Conclusions

The results of this study showed that the scores on the
Henmon-Nelson Tests of Mental Ability were significantly higher for
the accelerated students than for the nonaccelerated students who
were originally identified for the program. However, this was
also true for the scores on the Stanford-Binct Inteclligence Scalc
used in the original identification. This may indicate that the
differcnce in ability, as measured by the Henmon-Nelson was not due
to the influence of the acceleration program. The assumption
made at the outset of this study was that the two groups who were
originally identified were similar in aptitude. However, analysis
of the data suggested the differences in later ability scores may
be due to aptitude differences in the original groups.

A rank order correlation of Stanford-Binet and Henmon-Nelson
scores indicated a very low relationship (ro = .29). Considerable
shifting of relative positions within the groups took place in the
ten to eleven years between the administration of the Stanford-Binet
and the administration of the Hermmon-Nelson. This may have been a
result of the two different types of administration procedures
involved in the two tests. It mey also have been a reflection of
varying dcogrees of maturity among students at the time of
identification. A need exists for a closer look at the

identification procedures employad In a program for gifted children.
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These results indicate the necessity for a careful evaluation of
the gifted child's reading ability in both vocabulary and
comprehension skills. Another requirement of a program for the
gifted is continuous monitoring throughout the elementary and
secondary levels so that the progress of the students can be
determined. An empirical evaluaticon at the conclusion of the
program is imperative.

The Stanford-Binet scores were found to be significantly
higher than the Henmon-Nelson scores when compared for the
experimental group alone and for the experimental group and the
nonaccelerated group combined. The Henmon-Nelson is a group test
which relies heavily on the reading skills of the individual.
This possibly caused some of the students to score lower on the
Henmon-Nelson than they would have scored on an individually
administered test. Another explanation might be that the high
ceiling possible and the relatively small range of scores on the
Stanford-Binet did not allow for an adequate comparison.

In 1961, approximately 50% of the first grade students at
were found to have an 1.Q. of 130 or more on the
Stanford-Binet. This is a high percentage when compared to the
normal distribution of the ability of the general population. This
high percentage of ¢ifted among the first grade population at
Hogan School may have been, in part, a result of the identification

procedure.  That s, the children were recommended to the examiner
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by the teacher and principal for possible placement in the
acceleration program. This may have caused the examiner and others
involved in the identification to perceive these students as being
especially intelligent. A final explanation of the discrepancies
between the Stanford-Binet and the Henmon-Nelson scores may be the
Stanford-Binet's predictive validity at young ages. The
Stanford~Binct was administered to the students when they were six
or seven years of age. |f these students had been given the
Stanford-Binet at a later age the scores might have correlated
better with the Henmon-Nelson scores obtained in high school.
Standardized data on academic achievement indicated that no
significant differences existed betwecen the accelerated students
and the nonaccelerated students. No difference in cumulative grade
point average was found using both the senior year and junior year
level GPA for the accelerated group and comparing them to the
junior level GPA for the nonaccelerated group. The lack of
difference in achievement, especially since the accelerated group
had significantly higher ability at the beginning of the program,
indicated that the acceleration program had not provided the
necessary elements to cause greater achievement. The program's
desired effect of increasing achievement, which should have becen
reflccted by I1TED scores and cumulative GPA, was not demonstrated
in these rcesults. The question might be asked, '"'Is acceleration

without special enrichment materials and/or cther educaticnal



32

treatment adequate to bring about a higher level of achievement?"
The evidence suggests that without additional activities the only
benefit of acceleration is graduation from high school one yecar
earlier.

The members of the experimeﬁta] group and the first control
group did not respond in significantly different ways to any of
the questions on the questionnaire. This implies that the program
of acceleration did not greatly affect participation in activities,
leadership, aspirations for the future, or attitudes toward
school.

When compared to the groups of random sample seniors and
random sample juniors the accelerated students scored significantly
higher on the Henmon-Nelson. This suggests that the accelerated
students had greater than average ability at the outset and achieved
accordingly. The ITED scores and cumulative GPA indicated that the
accelerated students, as expected, achieved at a higher than
average level. Responses to the questionnaire showed that the
accelerated students were more similar to the random sample seniors
than to the random sample Jjuniors. This suggested that their
responses were infiluenced more by their grade and present situation
than by their age.

The nonaccelerated students did not score significantly
highcr than the random sample seniors on the Henmon-tlelson. Small

differences existed between the ITED scores of these two groups,
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but the nonaccelerated group had a significantly higher mean

cumulative GPA than the random sample seniors. More difficult
courses at the senior level and the influence of dissimilar
outside interests and activities may have been reflected in this
difference. HNo significant differences were found between the
two groups on the items of the questionnaire.

The nonaccelerated juniors scored significantly higher than
the random sample juniors in all areas measured cxcept four
subtests of the ITED. This showed that these nonaccelerated
students had greater than average ability and achieved at a higher
than average level. Based on responses to the questionnaire the
nonaccelerated group had significantly higher aspirations for
future cducation. This was not unexpected because the ability,
as identified in 1961, and achievement of the nonaccelerated
group werc higher.

The two random sample groups were similar in measurcs of
ability and achievement. Only a few of the ITED subtests showed
that the seniors scored significantly higher than the juniors.
These results indicated that a random sample group of juniors and
a random sample group of seniors were very much alike in ability and
achievement. The responses to question cleven chowed that more
random samnle juniors than random sample seniors wished they had
participated in extracurricular activities. Question sixteen
indicated that a secondary level teacher had influenced the post high

significantly more seniors than juniors.



34

In summary, the results of this study indicate that the
experimental group was not different from the nonaccelcrated group
following the acceleration program. Based on the measures of
ability, perhaps some of the accelerated students should have
remained in the regular program. Collection of additional
information in the first grade, such as reading ability and
maturity, might have made the identification process more complete.

This study did not show any harmful effects on the students
as a result of acceleration. However, three of the students claimed,
on question thirty-seven, that acceleration had been harmful to
them. The results suppert the findings of Wilkins (1936) that
high schocl students who were accelerated in elementary school
achicved at a higher level than average students. Mirman's (1962)
conclusions that participation in school activitics and leadership
were similar for accelerated and nonaccelerated students are also
supported. The majority of the subjects of this study and Mirman's
study similarly responded that acceleration had not been harmful
to them and often helped them. Therefore, with modifications
in the identification procedures and the academic methods employed,
this type of acceleration appecars to be an applicable educational

technique for gifted students.



Bibliography



Biblicgraphy

Cruickshank, Wiiliam M. and Johnson, G. Orville, Education of
Exceptional Children and Youth. Englewood Cliffs, N.J.:
Prentice-Hall, inc., 1967.

DeHaan, Robert F. Accelerated Learning Programs. New York:
Thn Center for Applied Research in Education, Inc., 1963.

Dunlap, James M. Gifted Chi

ildren in an Enriched Program.
Exceptional Children, 19

dr
55, 21, 135-37.

Goldberg, Miriam L. Research on the Talented. HNew York: Bureau
of Publications, Teachers College, Columbia University, 1965.

Henry, Nelson B. (Ed.) The Forty-ninth Yearbook of the Hational

Society for the Study of Education. Chicago: The University
of Chicago Press, 1950.

Justman, Joseph. Acacemic Achievement of Intellectually Gifted
Accelerants and lLonaccelerants in Junior High School.
School Review, 1954, 62, 142-50.

Lamke, Tom A. and Nelson, M. J. The Henmon-Nelson Tests of

Mental Ability. Boston: Huugnton Hifflin Comp any, 1957

Miller, Vera V. Academic Achievement and Social Adjustment of
Children Young for Their Grade Placement. Elementary
School Jourral, 1957, 57, 257-63.

K,

ted Students Socially Maladjusted.
1, 1967, 6z, 273-76.

Mirman, Norman. Arc Accelera
Elomanmry School Journa

National Education Asscciation. Accelerating the Acacemically
Talented. National Lducation Association Journal, 1960,
Ly, 2? Z23.

Pressey, Sidney L. Educational Acceleration: Occasional
Procedure or Major lIssue. The Personnel and Guidance
Journal, 1¢62, &1 (1), 12-16.

Rusch, Reuben R. and Clark, Richard M. Four Years in Three

An Eviauation. Llemcntary Schoo! Journal, 1963, 63, 731 -85.

The |lowa T

for Lhc JCUUQ]

Sciencc Pescarch of Edzcatiomai

Ul']l.)L(a\f)r




37

Terman, Lewis M. (Ed.) Genetic Studies of Genius. Vol. |

Mental and Physical Traits of a Thousand Gifted Children.

Stanford, California: Stanford University Press, 1926.

Terman, Lewis M. and Merrill, Maud A. Stanford-Binet Intclligence
Scale. Boston: Houghton Mifflin Company, 1562.

Terman, Lewis M. and Oden, Melita H. Genetic Studics of Genius.
Vol. IV. The Gifted Child Grows Up. Stanford, California:
Stanford University Press, 1947.

Wilkins, Walter L. High School Achievement of Accelerated Pupils.
School Review, 1936, Lki  263-73.

Wilson, Frank T. The Evidence About Acceleration of Gifted
Youth. School and Society, 1951, 73, 409-10.




Appendixes



33

Appendix A

Answer each gquestion below as it applies to you and your educational
experiences and plans. Choose only the one most appropriate

response to each question. Use a pencil and be sure to make your

marks heavy and black. Erase completely any answers you wish to
change.
1. Boys only respond. Have you ever been a member of a varsity

6.

basketball, football, wrestling, or baschall team?
a) yes
b} no

Boys only respond. In how many of the above listed varsity
sports have you participated?

) 1

) 2
) 3
)

4

O o o

d

Boys only respond. Have you ever becn a member of a varsity
golf, tennis, track, or cross country team?

a) yes

b) no

Boys only respond. In how many of the above listed varsity

sports have you participated?
a) |

b)
c)
d)

I N

Girls only respond. If you have ever been on an extramural
athletic team, in which sport have you participated?

a) skiing

b) gymnastics

c) track

In which type of club or organization have you participated
most during high school?

a) athletic (varsity, intra, or extra mural)

b) school subject (Art, French, History, Spanish, etc.)
c) scholarship (National Honor Society)

d) recreation or hobby (Booster Club, debate, forensic
etc.)

none

I

w»

O
=a
o
&)
Vi

M
~—
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In which type of extracurricular activity have you participated

most during high school?

a) musical (Swing Choir, Concert Band, Marching Band, etc.)

b) student government

c) school or community service (Big Brother-Sister, office
page, etc.)

d) dramatics or school publications (High Tribune, The Booster,
etc.)

e) none

How many different clubs and organizations have you belonged to?

2 or

)
Y b oor
)
)

oA W

more than

none

u

w many clubs or organizations have you held offices in?

3
or §
than §

e e e e e O

Have you ever held a class office in high school?
a) yes
b) no

[f you did not participate in athletic or extracurricular
activities, do you wish you had?

a) vyes

b) no

c) not sure

that are your educational plans for the future?
) Bachclor's degree

) Master's deagree

) vocationa! or technical school

)

)

-

nursing or business school
no further schooling

Where is the institution you plan to attend located?

a) in La Crosse

b) in Wisconsin

c) out of Wiscensin, less than 100 miles from La Crasse
d) out of Wisconsin, more than 100 miles from La Cresse

¢) don't know
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41

How many students are enrolled in the institution you plan
to attend?
a) less than 1,000
) 1,000 - 5,000
c) 5,000 - 10,000
) more than 10,000

=

/hat type of occupation would you like to have?
a) prof;;snona] or skilled

b) sales or service

c) offr(P or clerical

d) production line

e) other

Which person in school has had the most influence on your
choice of post high school plans?
a) elementary teacher

b) seccndary teacher
¢) counselor

d) friend

e) other

Which person outside of school has had the most influence on
your cheice of post high school plans?

a) Tather

b) mother

employer

clergy

other friend or relative

e e e

o o0

How much money do you think you will be earning per year in
five years? (or your spouse)

a) 0 - $3,000

b) $3,000 - $6,000

) $6,000 - $9,000

) $9,000 - $12,000

) more than $12,000

Qo o0

f you plan to go to callege, what field will you specialize in?
a) preprofessicnal (law, dentistry, medicine, etc.)

b) business administration
)
)
)

O TN —

engineering or sciences
teaching or nursing
humanities (art, literature, music, philosophy)

o O
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28.

30.

32.

33.

What educational problem have you experienced in school?
(Choose one)

a) unsatisfactory teacher attitude

need for more and better counseling

lower marks than deserved

need for more individual and special group activities
no problem

b
c
d
e

What phase of your education has been most meaningful to you?
a) classes

) extracurricular, athletic, and social activities

) relationships with fellow classmates

) adult relationships (teachers, counsclors, coaches, etc.)
) knowledge of my own character and intellectual abilities

What phase of your education has been least meaningful to you?
a) classes T
) extracurricular, athletic, and social activities
) relationships with fellow classmates
)
)

adult relationships (teachers, counselors, coaches, etc.)
knowledge of my ocwn character and intcllectual abilities

Are vou satisfied with vour social life in school?
a) yes
b) n

What is the ideal age at which to graduate from high school?
a) 16 years

b) 16} years
c) ]7 yﬂars
d) 17% yecars
c) 8 years

What personal characteristic has been most helpful to you?
a) age
b) height or weight
c) personal appearance
d) personality
e) & and b abovc

£

Jhat personal characteristic has been least helpful to you?

o=
O':)

) a@

b) height or weight

c) perscnal appearance
d)

e) ¢

ULFJUUB]ILY
and b above

L3
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36.

37-

38.

Did you ever seriously consider dropping out of school?
a) ves
b) no

Looking back, do you believe you have been successful and
have accomplished the things you wanted to?

a) yes

b) no

Looking toward the future, do you believe things will work
out for you?

a) yes

b) no

Have you ever skipped a grade in school?
a) yes - it was helpful to me

b) yes - it didn't help me

c) yes - it was harmful to me

d) no

Have you ever been held back a grade in school?

a) yes - it was helpful to me

b) yes - it didn't help me

c) yes - it was harmful to me

d) no

Have you ever repeated a subject in high school?
a) yes = it was helpful to me

b) yes - it didn't help me

c) yes - it was harmful to me

d) no

Lk



Appendix B

Questionnaire Responses

Accelerated Nenaccelerated Random Random
Question Seniors Juniors Sample Seniors Sample Juniors
No. % No. % No. % No. %
i Eoys only respond. Have you
cver beer a mzmber of a varsity
basketball, footbal
wirestling, or baseball team?
a) ves 2 14,2 0 .0 17.8 5 17.2
b) ro 2 14,2 2 13.3 11 g.2 6 20.6
No Resconse 10 71.4 4 66.6 12 L2 .3 18 62.0
2. ©Boys only respond. In how
manv of the above listed
varsity snorts have ycu
participated?
a) 1 | 7.1 ] 16.6 5 17.8 3 10.3
b) 2 0 0.0 0 0.0 1 3.5 3 10.3
c) 3 0 0.0 0 0.0 i 3.5 0 0.0
d) & ] 7. 1 16.6 0 0.0 0 0.0
No Response 12 85.7 4 66.6 21 75.0 23 79.3
3. Boys only respond. Have vyou
ever been 2 member of a varsity
colf, tennis, track, or cross
country team’
a} yes 2 Th.2 0 0.0 2 7.1 3 10.3
b} no 2 ih.2 2 33.3 T4 50.0 7 240
No Response 10 71.4 4 66.6 12 L2.8 19 65.5

Sh



Questionnaire Responses {(Continued)

Accelerated Nonaccelerated Rarndom Random
Question Seniors Juniors Sample Seniors Sample Juniors
NO . % No. % No. % No. A
3oys ¢nly respond. In how many
of the zbove listed varsity
so0rts have you participated?
a) 0 0.0 1 16.6 3 10.7 5 17.2
o) 2 1 7.1 i 16.6 ] 3.5 0 0.0
c) 3 G 0.0 0 c.0 0 0.0 0 0.0
g}k 0 0.0 0 0.0 0 0.0 0 0.0
No Response 13 92.8 4 66.6 24 85.7 24 82.7
Girls only respond. [If you
have ever Deen onoan
extrarural athletic team, in
vhich sport have you
carticipated?
) skiing 0 .0 0 0.0 2 7.1 e 0.0
bl agymnastics 1 7.1 2 33.3 2 7.1 3 10.3
c) track ] 7.1 0 C.0 ] 3.5 3 10.3
o Response 12 B85.7 4 £6.6 23 82.0 23 79.2



Questionnaire Responses (Con

+
v

{

nued

Accelarated

Ncnaccelerated

Random

Random

Question Seniors Juniors Sample Seniors Sample Juniors
No. % No . 4 No. No.
5. In which type of ciub or
organization have you
participeted most during
high school?
a) athletic (varsity, intra, L 28.5 2 33.3 8 28.5 6 20.6
or extra mural)
5) school subject (Art, French, 4 28.5 0 0.0 2 7.1 3 10.3
History, Spanish, etc.)
¢) schoiarship (National Honor 0 0.0 0 0.0 ] 3.5 ] 3.4
Society)
d) recrcation or hobby (Booster 5 35.7 3 50.0 7 25.0 ] 3.4
Club, debate, forensics,
chess, etc.)
e) none ] 7.1 ] 16.6 6 21.4 16 55.1
No Response 0 0.0 0 0.0 b 4.2 2 6.8

LY



Questionnaire Responses

{(Continued)

Accelerated

Nonaccelerated

Question Seniors Juniors Sample Seniors Sample Juniors
No . % No. % No. No.
7. in which type of
extracurricuilar activity have
vou participated most during
Righ schoaol?
a) musical {Swing Choir, 7 50.0 3 50.0 7 25.0 10 3.4
Concert Band, Marching
Band, etc.)
b) student government 1 7.1 0 0.0 5 17.8 1 3.4
c) school or community service ] 7.1 0 0.0 ] 3.5 2 6.8
(Big Brother-Sister, office
pace, etc.)
d) dramatics or school 2 14,2 2 33.3 3 10.7 0 0.0
pubiications (High Tribune,
The Booster, etc.)
e) none 3 2.k ] 16.6 10 35.7 15 51.7
No Response 0 0.0 0 0.0 2 7.1 1 3.4
8. How many different clubs and
organizations have you
belonged to?
a; | | 7] 1 16.6 3 10.7 6 20.6
5) 2 or 3 9 64,2 2 33.3 8 28.5 i 31.0
c) 4 oor 5 2 14.2 2 33.3 2 7.1 3 10.3
dY rore than & | 7.1 ] 16.6 6 21.4 3 10.3
¢) ncne ] 7.1 0 0.0 8 28.5 8 27.5
No Respense 0 0.0 0 0.0 ] 3.5 0 0.0

84



Questionnaire Responses (Continued)

Accelerated Nonaccelerated Random Random
Question Seniors Juniors Sample Seniors Sample Juniors
No . % No. % No. % No. %
. How many clubs or organizations
have you held offices in?
a) 1 3 21.4 ! 16.6 5 17.8 8 27.5
by 2 or 3 ] 7.1 ] 16.6 4 14,2 2 6.8
c) b or 5 0 0.0 0 0.0 0 0.0 0 0.0
¢) more then § 0 0.0 0 0.0 0 0.0 0 0.0
e) none 10 714 4 £6.6 17 £0.7 19 65.5
Ne Response 0 0.0 0 0.0 2 7.1 0 0.0
Have vyou ever held a class
office in high school?
a) ves 0 0.0 0 0.0 3 10.7 2 6.8
t) ro 14 100.0 6 10C.0 24 £5.7 25 86.2
No Response 0 0.0 0 0.0 ] 3.5 2 6.8
[f you did not participate in
athletic or extracurricular
activities, do you wish you
had?
a;) yes 3 2104 ] 16.6 b 14.2 14 48 .2
b) no 0 0.0 0 0.0 7 25.0 1 3.4
c) not sure 2 14.2 0 0.0 3 28.5 5 17.2
No Response 9 64.2 5 83.3 9 32.1 9 27.5

64



Questionnaire Responses

{Continued)

Accelerated Nonaccelierated Random Random
Question Senijors Juniors Szample Seniors Semple Jurniors
No. % No. % No. % No. %
2. \hat are your =ducational
plans fer the future?
2) Bachelcr's degree g 6L.2 2 33.3 7 25.0 5 17.2
b) Master's degree 3 21.4 2 33.3 6 21.4 ] 3.4
c¢) vocational or technical 2 14.2 0 0.0 8 28.5 12 41.3
schecel
¢) nursing or business school 0 0.0 2 33 3 10.7 3 10.3
e) nc further schoeling 0 0.0 0 0.0 3 10.7 ) 20.6
No Response 0 0.0 0 0.0 1 3.5 2 6.8
12, VWhere is the institution you
plan to attend located?
a) in La Crosse 3 57.1 2 33.3 18 64,2 10 3L, 4
b} in Wisconsin 2 14,2 ] 16.6 4 14,2 & 20.6
c) out cf Wisconsin, less than 0] 0.0 0] 0.0 0 0.0 0 0.0
100 miles from La Crosse
¢) cut of Wisconsin, more than 2 14.2 ] 16.6 2 7.1 L 13.7
1CO miles from La Crosse
e) don't know 2 14.2 2 33.3 | 3.5 6 20.6
No Response 0 0.0 0 0.0 3 10.7 3 10.3
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Questionnaire Responses (Continued)

Accelerated Nonaccelerated Random Random
Quection Seniors Juniors Sample Seniocrs Sample Juniors
No. % No. % No. % No. %
How many students are enroiled
in the ipstitution you plan to
attend?
) less than 1,000 2 15.2 0 0.0 0 0.0 3 10.3
b) 1,002 - 5,000 b 28.5 0 0.0 1 39.2 7 24
¢) 5,000 - 10,200 5 35.7 ] 16.6 8 28.5 7 247
d) more than 10,000 2 1h.2 3 50.0 3 10.7 3 10.3
No Response ! 7.1 2 23.3 6 21.4 ! 30.9
5. What type of occupation would
vou like to have?
a) professicnzl or skilled 12 865.7 6 100.0 16 57.1 13 by .8
b) sales or service 0 0.0 0 .0 3 10.7 3 10.3
c) office or clerical 0 0.0 0 0.0 3 10.7 6 20.6
d) production line 0 6.0 0 0.0 0 0.0 0 0.0
e) ccher 2 14,2 0 0.0 5 17.8 7 24,1
Mo Respeonse 0 0.0 0 0.C 1 3.5 0 0.0
16. Which person in school has had
the most influence on vour
choice of pest high school plans?
a) elementary teacher 0 0.0 0 0.0 ] 3.5 ] 3.4
b} secondary teacher 8 57.1 ] 16.6 g 28.5 2 6.8
¢) counselor 0 0.0 ] 16.6 6 21.4 5 17.2
d) friend 1 7.1 ] 16.6 L 1h.2 8 27.5
©) othcr 4 28.5 3 50.0 a 32.1 i3 b 8
No Response 1 7.1 0 0.0 0 0.0 0 0.0

\Sal



vestiornnaire Responses (Continued
r

Accelerated Nonaccelerated Random Random
Question Seniors Juniors Sample Seniors Sample Juniors
No . % No. % No. % No. %
7 Wnich person outside of school
has had the most intfluence on
vour cnhoice of post high
schoel plans?
2) father 3 21. 4 2 33.3 6 21.4 6 20.6
B) mother 2 14,2 2 33.3 7 25.0 8 27.5
¢) erployer ] 7.1 0 0.0 ] 3.5 ] 3.4
d) clergy 0 0.0 0 0.0 0 0.0 0 0.0
e) other friend or relative 6 42 .8 2 33.3 11 39.2 13 Li. 8
No Response 2 14,2 0 0.0 3 10.7 ] 3.4
Fow rmuch money do vou think
you will be earning per year
in five years? (or ycur spouse)
a) 0 - $3,000 2 1h.2 0 0.0 ] 2.5 7 2L
b) $3,000 - $6,000 2 142 1 16.6 8 28.5 6 20.6
c) $6,000 - $9,000 6 £2.8 1 16.6 12 L2 .8 b 13.7
Gy 39,000 - $12,000 2 14,2 2 33.3 4 14.2 7 2L .1
e) more than $12,000 2 4.2 ] 16.6 2 7.1 ] 3.4
No Response 0 0.0 1 16.6 ] 3.5 4 13.7

[AS




Questionnaire Responses (Continued)

Accelerated Nonaccelerated Random Random
Cuestion Seniors Juniors Sample Seniors Sample Juniors
No. % No. % No . % No. %
{f vou plan to go to collece,
what Tield will you specialize
a) preprofessional (law, 6 L2.8 3 50.0 5 17.8 6 20.6
dentistry, medicine, etc.)
b) business administraticn 0 0.0 0 0.0 4 14,2 4 13.7
¢) engineering or sciences 2 14.2 ] 16.6 5 17.8 4 13.7
d} teaching or nursing ] 7.1 ] 16.6 5 17.8 5 17.2
e) humanities (art, literature, 3 21,4 ] 16.6 ] 3.5 2 6.8
music, philesophy)
No Responsec 2 14.2 C 0.0 8 28.5 8 27.5
On which high scheol subject
have vou concentrated?
a) voceational or business ] 7.1 0 0.0 6 21.4 9 31.0
education
5) music or art ] 7.1 2 33.3 3 10.7 2 6.8
c) English or foreign language 3 21.4 0 0.0 2 7. 6 20.6
¢) mathematics or science 7 50.0 3 50.0 9 32.1 7 24
=) social studies 2 14,2 ] 16.6 4 14,2 2 6.8
No Response 0 0.0 0 0.0 4 14.2 3 10.3




Questionnaire Responses (Continued)

Accelerated Nonaccelerated Rendom Random
Question Seniors Juniors Samplie Seniors Sample Junjors
No. % No. % No. % No . %
20 “ow would you rate the
vsefciness of vyour high
scheol education?
2) very useful - directly 4 28.5 2 33.3 9 32.1 11 37.9
helpful for my future plans
b) moderately useful - has some 9 4.2 3 50.0 13 L6 4 14 48.2
relevance to my future plans
cj livtle use - | got little ] 7. ] 16.6 i 4.2 ] 3L
out of it
d) waste of time - of no use 0 0.0 0 0.0 2 7.1 3 10.3
to nme
No Response 0 0.0 0 0.0 0 0.0 0 0.0
22. How would vyou rate the
difficuley of your high school
ion?
little substance ~ 1Loo i 7.1 0 0.0 ] 3.5 0 0.0
ittle tco easy 5 35.7 1 15.6 5 17.8 2 6.8
right 7 50.0 5 §3.3 17 60.7 22 75.8
ittle too difficult ] 7.1 0 0.0 b 4.2 5 17.2
Fiicult, too much work 0 0.0 0 0.0 0 0.0 0 0.0
aponse 0 0.0 0 0.0 | 3.5 0 0.0
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Questionnaire Responses (Continued)

no

Accelerated Nonaccelerated Random Random
Question Seniors Juniors Sample Seniors Sample Juniors
No. % No. % No. % No. %
22 YWhat change wouid ycu make in
vour high school experiences?
a) nc change needed 0 0.0 0 0.0 4 14.2 8 27.5
5) curricuium {courses offered) 5 35.7 3 50.0 15 53.5 10 3L L
c) receple on the faculty 3 21k 2 33.3 1 3.5 3 10.3
d) sccial, extracurricular, 2 14,2 0 0.0 I 14,2 6 20.6
athietic activities
) acministration and 4 28.5 1 i6.6 n 142 2 6.8
procecures and rules
No Response 0 0.0 0 0.0 0 0.0 0 0.0

Pc you believe that the faculty

at Central High School shouid

be more inveoived with the

students?

a) yes 11 78.5 & 100.0C 16 57.1 16 55.1

b) re 3 21.4 C 0.0 12 42.8 13 LL g
Mo Response 0 0.0 0 0.0 0 0.0 0 0.0
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Questionnaire Responses {(Continued)

Accelerated Nernaccelerated Random Random
Question Seniors Juniors Sample Seniors Sample Juniors
No. % No. % No. % No. %

[2S]
Aoy

should students
te in academic

participa

planning?  (Chocse one)

a) attend class and complete 0 0.0 ] 16.6 4 14.2 7 241
assignments

b) heip plan subject content 4 28.5 1 16.6 b 14.2 7 24

) have scme respensibility for ] 7.1 0 0.0 3 10.7 0 0.0

teaching subjcocts

d) have scrme respensibility for 5 35.7 2 33.3 11 39.2 13 L4, 8

plenning the c
graduation requirements

e) initiate individual projects Iy 28.5 2 33.3 b 14,2 2 6.8
and activiti

Neo Response 0 0.0 0
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f what value has vour
educaticn been to yeou? (Choose
t

the one that best acplies to
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sccial reletionships
c) irproved work and study habits 0 0.0 0 0.0 ] 3.5 ] 3.4
¢} increased interest in learning 6 42.8 0 0.0 3 10.7 / 25
e} has not influsrced my 0 0.0 0 0.0 3 10.7 2 5.8 w
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Questionnaire Responses (Continued)

Accelerated Nonaccelerated Random Random
Question Seniors Juniors Sample Seniors Sample Juniors
No. % No. % Mo. 4 No. %
27. VWhat educaticnal problem have
vou experienced in scheool?
a) unsacisfactory teacner 5 35.7 2 33.3 10 35.7 5 17.2
attitude
h) nead for more and better ] 7.1 1 16.6 2 7.1 1 3.4
counseling
c} lover itarks than deserved 0 0.0 0 0.0 8 28.5 3 10.3
d) need for more individual and 5 35.7 0 0.0 Y 7.1 8 27.5
spacial group activities
e) no problem 3 27.4h 3 50.0 6 214 10 34,4
No Response 0 0.0 0 0.0 0 0.0 2 6.6
28. “hat phase of vour education
has been mest meaningful to
ou 7
a) classes 2 14.2 0 0.0 2 7.1 3 10.3
b) extracurricular, athletic, 2 L2 ] 16.6 8 28.5 3 10.3
and social activities
c) relationships with fellow I 23.5 2 33.3 7 25.0 10 3L.4
ciassmates
¢) adult relationships (teachers, | 7.1 0 0.0 3 10.7 2 6.8
counselors, coaches, etc.)
e) knowledge of my own character 5 35.7 3 50.0 8 28.5 g 31.0
and intellectual abilities
No Response 0 0.0 0 0.0 0 0.0 2 6.8
i
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Questionnaire Responses

(Continued)

Accelerated Nonaccelerated Random Random
Question Seniors Juniors Sample Seniors Sample Juniors
. - No. % No. ES No . 3 No . %
22. What phase of your education
has been least meaningful to
vouT )
2} classes L 28.5 ] 16.6 b 14,2 3 10.3
b) extracurricular, athletic, 5 35.7 ] 16.6 8 28.5 12 Ly .3
erd social activities
c) relaticnships with fellow 0 0.0 1 16.6 b 14.2 0 0.0
crassmates
d) adult relaticnships (teachers, & 28.5 3 50.0 8 28.5 10 3Lk
counselors, coaches, etc.)
e, knowledge of my own character ] 7.1 0 0.0 3 10.7 ] 3.4
ang Inteliectuval abilities
No Response 0 0.0 0 0.0 ] 3.5 3 10.3
30. Are vou satisfied with vour
sccial life in schooi?
a) yes 9 €4.2 l 66.6 1° 67.6 22 75.8
b) no 5 35.7 2 33.3 9 32.1 7 241
No Response 0 0.0 0 0.0 0 0.0 0 0.0
31. What is the ideal age at which
tc araduate from high school?
2) 16 years 1 7.1 0 0.0 1 3.5 0 0.0
n) V6% vyears 0 0.0 0 0.0 ] 3.5 0 0.0
c) 17 years 3 21.4 0 0.0 5 17.8 7 2L .1
d) 17% vears 3 210k 2 33.3 & 21.4 15 5.7
e) 18 vears 7 50.0 L 66.6 15 53.5 7 24,1
Ne Response 0 0.0 0 0.0 0 0.0 0 0.0
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Questionnaire Responses (Continued)

Accelerated Nenaccelerated Random Random
Question Seniors Junicrs Sample Seniors Sample Juniors
NO. pa No. pA No % NC. %
32. VWhat perscnal characteristic has
begen most helpiul to you?
2) acz 0 0.0 0 0.0 4 14.2 1 3.4
b) height or weight 2 14.2 0 0.0 2 7.1 2 6.8
c) personal appearance 2 14.2 1 16.6 6 21.4 10 3L 4L
¢) personalit 8 57.1 5 83.3 15 53.5 14 58.2
¢) 8 ancd b above ] 7.1 0 0.0 0 0.0 ] 3.4
Mo Response 0 0.0 0 0.0 0 0.0 0 0.0
33. What personzal cheracteristic has
been least heinful to ycu?
s} age 7 50.0 ] 16.6 7 25.0 8 27.5
t) heisght or weight 2 14.2 3 50.0 10 35.7 5 17.2
c) perscnal appearance 3 21,4 0 0.0 4 14.2 S 31.0
¢) rarsonality 0 0.0 0 0.0 3 10.7 3 10.3
¢) 2 and b above 1 7.1 2 33.3 3 10.7 4 13.7
Mo Response 1 7.1 0 0.0 1 3.5 0 0.0
3h Did you ever seriouslyv consider
drepoing cut of school?
a) yes 3 21. 4 1 16.6 L 14.2 7 241
) nc 11 78.5 5 83.3 24 85.7 22 75.8
No Response 0 0.0 0 0.0 0 0.0 0 0.0




(Continued)

Questionnaire Responses

Rancem
Sample Juniors

No.

naom

]
oz

Nonaccelerated

Seniors

Semple

Juniers

Seniors

0

No.

S

1

o

ou belleve yo

-

things vyou

P

15

1

42.8

12

50.0

o

57+

[eo)

57.1

50.0

o

Lz.

D

(&

<

a

things will work

[N
o)

oward th

A=Y

a
L
<

Y
[

‘B'
for vo

Leooking
u

‘0
out

\
7

(Noleol gy
ML ™M
[e0]
O N —
o
o~ O
o O O
[eo Nl
m oy O
od
o O o
o OO
(@]
WO O O
w — O
™~ PO
N
o — O
5]
al
[
O
[ON
[G]
]
aZ
wn
@ O O
> CZx
@ o

16.6

0
.0

(]

(@]

0

(2

O GO

[SARNe]

82.
10.7

(88}

23

0.0



Questionnaire Responses (Continued)

s

\US]

Accelerated Nonaccelerated Random Random
Question Seniors Juniors Sample Seniors Sample Juniors
tHo. B Ne. % No . % No. %
8. ever bzen held back
in school?
it was helpful to me 2 1h.2 ] 16.6 ] 3.5 0 0.0
it didn't help me 0 0.0 0 0.0 ] 3.5 0 0.0
it was harmful to me 0 0.0 0 0.0 0 0.0 | 3.0 h
10 714 5 83.3 25 ge.2 26 §9.6
2sponse Z 4.2 0 0.0 ] 3.5 2 6.8
ever repzated a
in high school?
it was helpful to me 0 0.0 1 16.6 0 0.0 0 0.0
it didn't help me 0 0.0 0 0.0 ] 2.5 ] 3.4
it was harmful to me 0 0.0 0 0.0 0 0.0 0 0.0
12 714 5 83.3 26 2.8 26 89.6
Pesponse 2 14,2 0 0.0 ] 3.5 2 £.8
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